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Abstract 
This study focuses on psychosocial correlates of undergraduate students’ subjective well- being related to their faculty. 
Participants in this study were 300 undergraduate students, 150 from a private university, and 150 from a public university, from 
Bucharest, Romania, with a different learning experiences, 103 male and 197 female, aged 20 to 45 years (M= 21.78, SD = 4.54). 
In order to collect the data, 3self rating questionnaires were used.  The research’s results provide useful information for 
configuring intervention programs to promote the students’ well-being in academic environment. 
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1. Introduction 
This study focuses on psychosocial correlates of undergraduate students’ subjective well-being related to their 
faculty and starts from Diener (1984) and Seligman’s (2002) definitions of the subjective well-being (satisfaction 
with life, pleasure/happiness and interest), from Greenglass’s (2002) definition of proactive coping and from Carver,  
and Ganellen’s (1983) definition of a person’s  tendency to have high standards in life.  
Subjective well-being relates to how people feel and think about their lives (Diener, 1984), to “the evaluation and 
declarations that individuals make about the quality of their lives that are based on the review, weighting, and 
summation of the quality of experiences, accomplishments, relationships and other culturally relevant and valued 
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ways of functioning in life” (Keyes and Lopez, 2005, p.45) that can be divided into two distinct components: 
affective and cognitive (Diener, 1984; Diener, Suh, Lucas and Smith, 1999), components which “differ in their 
stability and variability over time and in their relations with other variables” (Luhmann, Hofmann, Eid and Lucas, 
2012, p. 593). These have been explained by several researchers “by stable, possibly genetically influenced 
personality traits, performance of goal-related activities, and positive life circumstances” (for the cited studies: 
Bergstad, Gamble, Gärling, Hagman, Polk, Ettema, Friman and Olsson, 2011, p.2).  
In a different approach, subjective well-being has been treated in terms of pleasure, engagement and meaning 
(Seligman, 2002). In both approaches this construct has been described as being either a global evaluation of the 
individual’s life, or as an evaluation of a particular area of that individual’s life (work life, family life etc) 
(Schimmack, 2008; Bergstad, Gamble, Gärling, Hagman, Polk, Ettema, Friman and Olsson, 2011; Luhmann, 
Hofmann, Eid and Lucas, 2012).  
Well-being related to the faculty events, implicitly pleasure, engagement and meaning (Seligman, 2002), can be 
considered as a specific form of domain-specific subjective well-being. This approach is congruent with the studies 
which included the environmental and contextual factors among the subjective well-being’s constituents (Watson, 
2000).
In past decades, the researchers’ interest in psychosocial correlates of many psychological constructs has 
increased. This, “the large domain of correlates that we term psychosocial, which we define broadly to include 
personality, social and emotional functioning, life experiences, values, attitudes, and self-concept” (Hall, 
Andrzejewski and Yopchick 2009), p.150), also allows for a more integrated approach of the concept of subjective 
well-being. 
One of the most obvious psychosocial correlates of university students’ subjective well-being related to the 
faculty life can be found when looking at the difference between the academic environment offered by public 
universities in comparison with the academic environment provided by private universities, considering the fact that 
one of the most significant changes in current tertiary education during the last two decades has been the increase of 
the number of public and private universities and colleges (Scott, 2009; Bjarnason, Cheng, Fielden, Lemaitre, Levy  
and Varghese, 2009). Currently, “the private sector is making a significant contribution to plugging the gap, that 
exists in many countries, between the demand for and the supply of higher education by the state” (Scott, 2009, 
p.48), fact which creates remarkable changes with regard to the educational offer, and also with regard to the 
number and the psychological profile of the students (Schwartzman, 2010).  Private universities and colleges are, in 
comparison with public institutions, more flexible, more oriented towards increasing their attractiveness in the eyes 
of the students. Could this also include a more accentuated preoccupation with the goods and services offered and 
also a higher interest in increasing the life satisfaction on their students? Could this capture a difference between 
typical “consumers” of the educational offers coming from public and private universities?  
Schwarzer, and  Taubert (2002) note that, according to the Proactive Coping Theory,  proactive coping, “can be 
considered as an effort to build up general resources that facilitate promotion toward challenging goals and personal 
growth” (p.9). People characterized by a high level of proactive coping “(…) have a vision. They see risks, 
demands, and opportunities in the far future, but they do not appraise them as a threat, harm, or loss. Rather, they 
perceive demanding situations as personal challenges (…) the proactive individual strives for life improvement and 
builds up resources that assure progress and quality of functioning (p.9). According to Greenglass, Schwarzer, 
Jakubiec, Fiksenbaum and Taubert (1999) “Proactive coping is distinguished from other coping forms in that it 
incorporates and utilizes social and nonsocial resources; it employs visions of success; it uses positive emotional 
strategies” (p. 14). 
Even though the tendency to adopt and maintain high standards in several life domains has been considered as 
one of the three cognitive tendencies that are considered to be potential vulnerabilities to depression (Carver and 
Ganellen, 1983), in academic environment this tendency is associated with academic performances and with the 
effort involved in progression in the professional field.   Having high standards becomes a problem when this 
inclination is “accompanied by tendencies for overly critical evaluations of their own behavior” (Frost, Marten, 
Lahart and Rosenblate, 1990, p. 450),   “when it is combined with critical attitudes towards one’s efforts” (Pyryt, 
2007, p.90) 
When it isn’t associated with these tendencies, however, it is associated with healthy perfectionism: „healthy 
perfectionists were conceptualized as individuals with high scores on those facets that the dimensional approaches 
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associated with perfectionistic strivings (i.e., personal standards, high standards, order, and organization) and low or 
medium scores on those facets associated with perfectionist concerns (i.e., concern over mistakes, doubts about 
actions, discrepancy between actual achievements and high expectations, parental criticism, and parental 
expectations) (Stoeber and Otto, 2006, p.9). 
The main purpose of the present study is to explore the differences in university students’ subjective well-being 
related to the faculty according with their learning context (public/private University), learning experience (1st, 2nd 
and 3rd year of study),  and personal attributes like  proactive coping and having high standards.  
It was predicted that: 1) the students’ subjective well-being related to the faculty will be higher in students from 
the private university comparative to those from the public university, in the 2nd year students comparative to the 
1st year of study; 2) students’ proactive coping, having high standards and learning context will interact in 
differentiating their subjective well-being related to the faculty. 
2. Method 
2.1. Participants  
Participants in this study were 300 undergraduate students, 150 from a private university, and 150 from a public 
university, from Bucharest, Romania, with a different learning experiences (1st, 2nd and 3rd year of faculty), 103 
male and 197 female, aged 20 to 45 years (M= 21.78, SD = 4.54). 
2.2. Instruments 
Variables in this study were assessed with 4 self-reported questionnaires: 1) Subjective well-being related to 
faculty events scale, from The University Student Psychosocial Well Being Inventory/USPSWBI (Negovan, 2010) a 
scale with 3 items of (e.g.  “I am satisfied with my activity at the faculty”);  2) The tendency to maintain high 
standards scale,  from The Attitudes toward Self Scale/ATS (Carver and Ganellen, 1983) – 3 items (e.g., “Compared  
to other people, I expect a lot from myself”); 3) The Proactive Coping Scale (Greenglass, Schwarzer and Taubert, 
1999) consisting of 14 items (e.g. “I always try to find a way to work around obstacles; nothing really stops me”). 
For each measure, items were averaged so that scores ranged from 1 (indicating the lowest level) to 5 (indicating the 
highest level).  The scales showed a good internal consistency (table 1).  Data about the dimensions of learning 
context were collected by a demographic questionnaire together with data about participants’ gender and age. 
2.3. Procedure    
The study was conducted in 2012 – 2013 academic year. Participation was voluntarily, students were informed 
about the aims and the nature of the study and confidentiality was assured. Students were asked to fill in the 
questionnaire outside of classes’ time within a 3 day time period. The purpose of the questionnaires was explained 
and the filled questionnaires were handed directly to the researcher.  
2.4. Data Analysis Procedures  
The descriptive statistics (means and standard deviations) were calculated for all variables. Independent-Samples 
T Test, One-way analysis of variance and Univariate analysis of variance were conducted in order to test the 
research hypotheses.  Prior to applying these statistical procedures, for the scores obtained in case of having high 
standards and proactive coping, the tertiles of the series were computed and each of the 3 series of scores was coded 
into low (first tertile), medium (second tertile), and high (third tertile) levels of these variables. 
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3. Results 
The mean scores describe a slight (“medium”) level of participants’ subjective well-being related to the faculty 
life, proactive coping, and having high standards (table 1). 
Table 1. Descriptive statistics for the measured variables (N= 300) 
Scale Mean SD Cronbach's Alpha 
Subjective well-being related to the faculty  3.68 0.84 .73 
Proactive coping 3..88 0.64 .68 
High standards 3.97 0.73 .70 
3.1. Differences in students’ subjective related to the faculty, proactive coping, and having high standards 
depending on their learning context 
Independent-Samples T Test indicate that undergraduate students’ subjective well being related to faculty events 
are statistically significant (t = 8.98, df. 298, p < .001) higher for the students from private faculty (M= 4.07, 
SD=0.75) compared to the students from the public faculty (M= 3.29, SD=0.74) and that tendency to stating high 
standards are statistically significant (t = 2.58, df. 298, p =.010) higher for the students from the public faculty (M= 
4.08, SD= .67) compared to the students from the private faculty (M= 3.86, SD= .78) No differences in proactive 
coping depending on the students’ learning context were found (M= 3.95 and 3.82, SD= .61 and .65).&RKHQಬV G
FRHIILFLHQWVUDQJHGIURPWRLQGLFDWHDVPDOOWRDPHGLXPHIIHFWVL]H
The One Way ANOVA revealed that subjective well-being related to the faculty is decreasing from 1st (M= 4.05, 
SD=.80 ) to 3rd year of studies (M= 3.57 , SD= .79) (F 2 = 4.95, p = .008) and that high standards are higher in the 
2nd year of study (M= 4.09 ,  SD= .70) compared with 1st and 3rd year (M= 3.73 and 3.89, SD= .82 and .72) (F 2 =
4.98, p = .007). No differences in proactive coping depending on the students’ year of study were found. 
3.2. Differences in students’ subjective well-being related to the faculty depending on the interaction between the 
type of faculty, year of study, level of proactive coping and of having high standards  
Univariate analysis of variance (ANOVA) revealed that students’ subjective well-being related to faculty is 
statistically significant differentiated by the interaction between students’ context of learning (private or public 
faculty) with their level of proactive coping and of having high standards [(F (2, 299) = 8.24, p < .001, Partial Ș2 = 
.53].  
The lowest level of subjective well-being related to faculty has been reported by the public university students 
that obtained high scores in having high standards and low scores in proactive coping. (M= 2.69, SD=.58 ). The 
highest level of subjective well-being related to faculty was reported by the private university students with high 
scores in having high standards and high scores in proactive coping (M= 4.48, SD=.60).  
The public university students with low scores in having high standards and proactive coping report a lower level 
of subjective well-being related to faculty (M= 3.00, SD=.60) comparative to the private university students with 
low scores in having high standards and proactive coping (M= 3.56, SD=.82). 
4. Discussions and conclusions 
The main purpose of the present study was to explore the differences in university students’ subjective well-being 
related to the faculty according with their learning context (public/private University), learning experience (1st, 2nd 
and 3rd year of study),  and personal attributes like  proactive coping and having high standards.  
The results confirm that the students’ subjective well-being is higher for the students from the private 
comparatively with those from the public university, for the 2nd year students comparatively with the 1st and 3rd 
year students and that students’ proactive coping, having high standards and learning context interact in 
differentiating their subjective well-being related to the faculty. The results support  Diener’s (1984) top–down 
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theories of well-being that assume that life-circumstances influence well-being and well-being indicators such as 
life-satisfaction judgments (Nakazato, Schimmack and Oishi, 2011). They also provide data with regard to the 
differences between the environment of the public universities and the environment of the private universities. The 
collected data and results are consistent with other studies (Scott, 2009; Bjarnason et al., 2009; Schwartzman, 2010).   
The most serious limitation of this study may be due to the self-report scales used relying exclusively on people’s 
cognitive labels of their emotions.  Future researches have to attempt to explicate the causal links between well-
being and socio - educational factors. 
We consider that the most significant contribution to knowledge of this study is highlighting the interaction of 
students’ tendency to proactively cope with the environment with the level of their standards in differentiating 
students’ pleasure, engagement and meaning (Seligman, 2002) related to their faculty.  
The research’s results provide useful information for configuring intervention programs to promote the students’ 
well-being in academic environment.  
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